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INTRODUCTION
In recent years, we have witnessed the
movement of global citizenship from
the periphery to the core—such that
developing the knowledge, skills, and
attitudes necessary to do collaborative
work across geographic and cultural
boundaries is not a ‘nice-to-have’, but rather
essential to success in the 21st century.

[The romantic] does not proceed by reason
or by laws. It proceeds by feeling, intuition
and aesthetic conscience. The classic
mode, by contrast, proceeds by reason and
by laws - which are themselves underlying
forms of thought and behavior. ...Although
motorcycle riding is romantic, motorcycle
maintenance is purely classic.” (35)

This movement has, in turn, sparked the
‘professionalization’ of all aspects of global
education programming. From within and
outside of schools, a growing community
of practice continues to create and codify
those practices for experiential education,
logistical coordination, and risk management
that make up standards for excellence.

Superlative classroom educators draw on
both philosophies, taking up the romantic
challenge to motivate, create, and improvise
while maintaining the classical emphasis on
planning, codification, and organization.

As a corollary to this process, a gradual
movement is building of philosophical
perspectives on global programming.
To use the terminology established by
Robert Pirsig in his classic Zen and the Art
of Motorcycle Maintenance, we are seeing
a movement away from a purely romantic
conception of global travel to a unification
of romantic artistry and classical rationality.
Pirsig explains these concepts as:

In the realm of experiential education, the
philosophical unification has been evidenced
in the gradual shift from anecdotal stories of
student growth to a fact-based analysis of the
elements that led to those transformations.
This study represents an effort to advance this
movement, attempting to better understand
what works in global education programming.
Romantic notions of discovery, adventure,
and authenticity sparked the global education
movement within schools. However, time and
resources are scarce, and thus developing
a better understanding of how travel leads to
education is essential for keeping that fire burning.

“A classical understanding sees the world
primarily as underlying form itself. A
romantic understanding sees it primarily
in terms of immediate appearance. The
romantic mode is primarily inspirational,
imaginative, creative, intuitive. Feelings
rather than facts predominate...
3

BACKGROUND
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MOTIVATION
In 2015, Envoys conducted an electronically
distributed survey of the member schools of the
Global Education Benchmark Group (GEBG), an
association of independent schools that works
together to find best practices in global education.
The total sample of 26 respondents represented
16.4 percent of GEBG member schools at that
time.

Among other aspects, respondents were tasked
with ranking itinerary and non-itinerary elements
related to the value they were perceived to add
to international programming. In a perfect world,
every school would be able to offer a portfolio of
programs that contained all of these elements.
However, to deal with the constraints of reality,
schools must make trade-offs to choose the most
essential options.

2015 GEBG SURVEY
LO N G E R B A R S S H O W H I G H E R VA L U E S
NON-ITINERARY ELEMENTS

ITINERARY ELEMENTS
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GOOD IS
NOT GOOD
WHERE BETTER
IS EXPECTED.
THOMAS FULLER

The results from the 2015 survey provided
a key window into the process for educating
global citizens: the opinions of dedicated
and experienced educators on the optimal
elements for a successful global education
program.
These results were limited by their high
potential for self-selection bias, as well as
the geographic bias of the sample, with
respondents disproportionately representing
the Northeast. However, as the respondents
held a highly specialized set of knowledge
and experience, their responses were
considered to have high descriptive value.
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Respondents clearly expressed their belief
that interactions with local people, service
opportunities, and peer-to-peer exchanges
would develop cultural awareness and empathy
between both local and foreign participants.
A strong emphasis was placed on the need
for a preparation process where everyone
understands the context and expectations.
To expand the utility of our analysis to a more
prescriptive level, we chose to study how these
elements and others within the control of program
designers impacted the actual global citizenship
outcomes. The results are intended to provide an
initial step towards filling the gap of real educational
data that is often missing in conversations around
program choices.

METHODOLOGY
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A N A LY S I S
We performed a simple multiple
regression using ordinary least squares.
This method attempts to model the linear
relationship between variables by fitting
a linear equation to observed data.
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One variable is considered to be dependent
(Response), and the others are considered
to be independent (Predictors). Outcome
data for the dependent variables were
taken from 528 participants on 33 different
programs in 16 different countries.

Argentina

Cuba

Malawi

South Africa

Brazil

Ecuador

Morocco

South Korea

China

Jamaica

Panama

Sri Lanka

Colombia

Japan

Peru

USA

D E P E N D E N T VA R I A B L E S
The dependent variables were set as the
constituent outcomes for global citizenship
skills utilized by Envoys. Together, these
outcomes comprise Envoys driving
mission, that students improve their
capacity and disposition to understand
and act on issues of global significance,
while navigating the world with empathy,
understanding, and respect.

Depending on the program type, a variety
of assessment methods were implemented
including a mixture of baseline surveys,
instructor observation reports, and postprogram self-evaluations. Data from these
methods were then combined based on the
skill domain and averaged to allow for crossprogram comparability.

We created four separate models, one for each of the following domains:
E N V I R O N M E N TA L
AWARENESS

An empathic understanding of the natural
world that results in respect for nature as well
as a vested interest to behave responsibly
towards the environment.

S O C I O - C U LT U R A L

AWARENESS

The understanding of complex cultural,
societal, and political systems that allows
an individual to make informed decisions
about the world and work effectively
with people from different cultural and
socioeconomic backgrounds.

POSITIVE YOUTH
DEVELOPMENT

The expansion of a young person’s character
and ability to contribute to society through
responsibility, leadership, accountability,
cooperation, compassion, and a willingness to
explore.

ENRICHED

LEARNING

The ability to engage, retain, and share
knowledge gained through dynamic
processes of investigation, and to make
connections between learning inside and
outside of traditional classroom contexts.
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I N D E P E N D E N T VA R I A B L E S :
We

chose independent variables as those
aspects that could differ from program to
program, seeking to determine the relative
impact of each on the development of
global citizenship outcomes, holding all else
constant. Dummy variables were created for
those attributes that were best represented
as discrete categories concerning their
relevance to the particular program.

Planned schedules, daily reports, and
program debriefs provided the inputs
necessary to categorize the attributes for each
program. The high degree of customization
on Envoys programs, with elements differing
according to the unique needs of particular
school partners, provided a rich and varied
dataset for this research.

The following programmatic elements were included in the analysis. All independent variables
were included in each model. Interaction variables were not included, though we anticipate that
they will be of value for future research.
P R O G R A M D E S T I N AT I O N

The country in which the program
was conducted.
NUMBER OF STUDENTS

The number of travelling students
participating in the program.
S T U D E N T- A D U LT R AT I O

The ratio of students to full-time
adults participating on the program.
S T U D E N T- A D U LT R AT I O

The ratio of students to full-time
adults participating on the program.

Significant time allotted in the
itinerary for students to explore an
area without a set activity.
O U T D O O R E X P L O R AT I O N

HANDS-ON WORKSHOPS

Activities designed to enable
students to use a target language
to meet communicative challenges.
U R B A N E X P L O R AT I O N S

PROGRAM LENGTH

Activities such as pottery classes,
dance lessons, cooking classes,
or arts/craft workshops.
C U LT U R A L P E R F O R M A N C E S

Plays, dances, concerts, festivals,
or other performances in the
destination country.

CAMPUS VISITS

SERVICE PROJECTS

The use of online preparatory courses
before the program.

Engagement by students
meaningful service activities.

PHONE POLICIES

YOUTH EXCHANGE

The use of phone policies to
limit student use of smartphones
during the program.

O R G A N I Z AT I O N S I T E V I S I T S

LANGUAGE CHALLENGES

Tours of university or secondary
school campuses during the
program.

P R E PA R AT O R Y C O U R S E S

Discussions with historians, professors,
or development workers from the local
community.

Tours of local businesses, nonprofits,
or governmental offices.

City tours and walks through urban
environments.

The time devoted to the travel
portion of the program.

MEETINGS WITH LOCAL EXPERTS

Land and/or water activities
involving direct contact with the
natural world.

L O C AT I O N S

The number of locations within the
country where the program took place.
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‘ F R E E E X P L O R AT I O N ’ T I M E

in

Cross-cultural exchanges with
local youth, most often through a
school visit.

H O M E S TAY S

Students stay overnight with a
local family, either alone or with
1-2 other students.
HISTORICAL SITES AND MUSEUMS

Visits to temples, monuments, or
museums during the program.

RESULTS
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DISCLAIMER:
WE KNOW NOTHING
Part of the magic of travel programs, of
course, lie in their unpredictability, in the
opportunity for reality to intervene and
provide students and teachers alike with
those magical ‘teachable moments’. From
our time working with educators around the
world, the following lessons are critically
important when moving to experiential
programming:
you can’t...

you can...

This lack of control is born out in our analysis,
as the fit (R-squared) of our models to the
actual data ranged between 0.27 and 0.49.
This means that, at best, those independent
variables included in our study, which are
generally those for which we have some
degree of control, explain slightly less than
half of the variability of outcomes. The rest,
we presume, may be the result of individual
characteristics of students and leaders, and
may serve as the basis for future inquiries.
Furthermore, the models tested are not
experimental, and thus the results, in
and of themselves, can only demonstrate
correlations between variables, not definitive
causality. While we can and do make
inferences about the impacts of certain
independent variables, those interpretations
are necessarily a matter of opinion.
With these caveats in place, we believe that
this work represents an important first step
in clarifying the realm of the known, and
determining the relative impacts of choices
presented to program leaders.
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READING
THE RESULTS
In order to increase the practical utility of
this work, we have organized the results
around a selection of the most common
choices confronting program designers.
Of course, factors of risk management,
program logistics, financial viability, timing,
and individual preference will doubtlessly
continue to impact decisions around these
choices. Our hope is that this work will provide
a perspective on educational outcomes to
add to the conversation.

“EVERYONE IS ENTITLED
TO HIS OWN OPINION,
BUT NOT TO HIS
OWN FACTS”.
DANIEL PATRICK MOYNIHAN

COEFFICIENT

The coefficient estimates
the effect on the dependent
outcome of a change in the
independent variable when
all other variables are held
constant (denoted as ceteris
paribus, or cp). In the example,
this means that programs with
outdoor activities have an
increased outcome of 0.75
in environmental awareness
than
identical
programs
without outdoor activities . As
the outcomes are scaled on
a basis from 1 to 5, this is a
substantial impact, provided
the results are statistically
significant.

P - VA L U E

This

Unsurprisingly, our models did not provide
clear recommendations for all of the questions
posed. It is essential for the reader to consider
the limitations of this analysis when reviewing
the data and making conclusions about how
to proceed.
The following example and explanations may
help the reader in this process:
EFFECTS OF OUTDOOR ACTIVITIES

CopLCL UCL
efficient
value
Environmental
Awareness

0.75

0.26 0.88 0.009*

Social-Cultural
Awareness

0.57

-0.38 1.13

number shows the
probability of the effect shown
in the coefficient being the
result of random chance.
High p-values are considered
insignificant
and
should
be ignored, regardless of
the coefficient size. For this
analysis, the threshold for
statistical significance was
set with p-values of 0.1. In
the example. The result for
Environmental
Awareness
meets this threshold, the result
for Social Cultural Awareness
does not.

0.28

LOWER AND UPPER CONFIDENCE
LEVELS (LCL AND UCL)

These
numbers
provide
the boundaries of the 90%
confidence interval for the true
impact of the independent
variable. In the example, this
means that we have 90%
confidence that the true
impact of adding outdoor
activities to the itinerary is
somewhere between an
increase of 0.26 and 0.88.
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HOW MANY PLACES
SHOULD WE VISIT?
Debates around the number of locations to visit
during an educational travel program largely
fall into two camps.
The first, perhaps influenced by longstanding comparisons to packaged tours,
prioritizes ‘seeing as much as possible’ within
a particular country and ensuring that no box
goes unchecked.
The second speaks to the idea of ‘developing
a sense of place’, and seeks to minimize
time spent on internal travel in favor of more
engagement with a single place.

CopLCL UCL
efficient
value
Environmental
Awareness

-.03

Positive Youth
Development

-0.29 -0.67 0.08 0.2

-0.37 0.32 0.9

Social-Cultural
-0.43 -0.72 -0.14 .01*
Awareness
Enriched
Learning
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-0.30 -0.68 0.07 .18

What We Learned
The data suggest that increases in locations
visited, ceteris paribus, are correlated with
statistically significant lower outcomes in the
domain of social and cultural awareness.
This supports the perspective that less time
spent on internal travel will facilitate students
to develop strong connections and a deeper
understanding of another culture. While not
statistically significant, the results of the other
models present some initial evidence that
increasing the number of places visited may
not be associated with stronger results, given
that all the coefficients had negative values.
90% Confidence Intervals
Effect of Increasing Locations

HOW MANY STUDENTS
SHOULD WE TAKE?
Decisions on the number of students travelling
tend to be pushed higher and lower by two
opposing forces. Driving student numbers
higher is the financial reality that small groups
are more expensive, and larger groups allow
for economies of scale. This force is countered
on the higher end by the logistical realities
around scarcity of seats, beds, chaperones,
and other necessities. These realities push
group sizes lower, particularly as destinations
become more remote.
T H E C AT E G O R I E S S E L E C T E D W E R E :

Perhaps as a result of these opposing forces,
the majority of responses in our sample were
in programs with 14 to 18 students. To analyze
the potential impact of increasing or decreasing
student numbers, we created four other
‘number categories’ of programs to compare
against this ‘normative case’. Programs falling
outside of these categories were excluded
from the analysis.

PROGRAMS OF
UNUSUAL SIZE
(80+ students)

VERY SMALL
PROGRAMS
(Fewer than
8 students)

SMALLISH
PROGRAMS
(8 to 13 students)

LARGER
PROGRAMS
(25-50 students)
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What We Learned
The data suggest that, ceteris paribus,
programs with fewer than 8 students and
programs with 8 to 13 students are correlated
with better outcomes than those with 14 to
18 students. This result is substantial and
significant for every domain.
Surprisingly, we found that larger programs
of 25-50 students are correlated with postive
outcomes in the domains of Environmental
and Social Cultural Awareness, in comparison
to the normative case.

E N V I R O N M E N TA L A W A R E N E S S

Coefficient

p-value

Under 8 Students

1.55

0.003*

8 to 13 Students

1.51

25-50 Students
80+ Students

POSITIVE YOUTH DEVELOPMENT

Coefficient

p-value

Under 8 Students

1.25

0.008*

0.00001*

8 to 13 Students

0.83

0.01*

1.76

0.000001*

25-50 Students

0.21

0.49

-4.79

.001*

80+ Students

-4.07

0.22

S O C I O - C U LT U R A L A W A R E N E S S
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These results could provide some basis for
the argument that certain types of educational
benefits are maintained (and even enhanced)
in larger programs. However, the data
suggest that an upper limit exists in the realm
of Environmental Awareness, as a large and
significant negative correlation is seen when
program sizes are over 80 students.

Coefficient

p-value

Under 8 Students

0.95

.009*

8 to 13 Students

0.94

25-50 Students
80+ Students

ENRICHED LEARNING

Coefficient

p-value

Under 8 Students

1.22

0.01*

0.0004*

8 to 13 Students

1.03

0.003*

0.75

0.001*

25-50 Students

0.48

0.12

-2.63

0.3

80+ Students

-3.43

0.3

WHAT’S THE
BEST STUDENTADULT RATIO?
This choice goes hand-in-hand with the
decision on how many students to take on
the program, and has the same financial and
logistical constraints. Decisions on ratios
are also often influenced by the presence
of ‘standard practices’ from the summer
camp world, which generally revolve
around maintaining acceptable ratios from
the perspective of risk management. The
educational perspective, however, does not
have as clearly-defined ratios, leading to our
choice to include this question.
CopLCL UCL
efficient
value

What We Learned
Unfortunately, our study was not able to make
a significant contribution to the decisions,
as the results do not meet the established
threshold for any of the four domains. Data
depicting the impact of increasing the
student-adult ratio are provided below for
illustrative purposes only.

90% Confidence Intervals
Effect of Increasing Student-Adult Ratio

Environmental
-0.37 -0.77 0.24 0.12
Awareness
Positive Youth
Development

-0.33 -0.75 0.26 0.21

Social-Cultural
-0.27
Awareness
Enriched
Learning

-0.6

0.2

0.18

-0.36 -0.79 0.06 0.16
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WHAT SHOULD WE DO
ABOUT PHONES?
The use of smartphones on trips is an
evergreen ‘hot topic’ for travel programs. We
looked at the differences between programs
with a stated policy to either ban phones
entirely or limit their usage to certain times
during the trip and programs that placed no
restrictions on student use of phones.

CopLCL UCL
efficient
value
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Environmental
Awareness

0.18

-0.09 0.44 0.27

Positive Youth
Development

0.1

-0.17 0.38 0.23

Social-Cultural
Awareness

0.25

0.03 0.46 0.06*

Enriched
Learning

0.28

0.003 1.68 0.09*

What We Learned
The data suggest that, holding all else
constant, the presence of a policy that
restricts student usage of phones during the
program is associated with positive impacts
in the domains of Social-Cultural Awareness
and Enriched Learning. This implies that
removing the barriers of technology can
facilitate students to engage more fully with
their fellow participants, their instructors, and
their surroundings.
90% Confidence Intervals
Effect of Implementing Phone Policy

SHOULD WE INCLUDE
A SERVICE PROGRAM?
Perhaps no topic has drawn more heated
criticism than the rise of service projects
on international travel programs. The
contradiction between the resources
spent on travel and those provided in
the service project is entirely too blatant
to ignore. Proponents of the inclusion of
service projects often note the educational
benefits for the traveler as a means of
muddying the waters of this debate. For
our study, we utilized a definition of service
projects to include significant time spent
in distributing resources (e.g. volunteering
at soup kitchens), contributing labor (e.g.
building houses) or providing services (e.g.
teaching English). Site visits to organizations
dedicated to development were not included
in this definition, unless a service project was
a part of the visit.

CopLCL UCL
efficient
value
Environmental
-0.25 -0.58 0.07
Awareness
Positive Youth
Development

0.45

0.1

The only significant result was a positive
impact associated with Positive Youth
Development. This implies that, ceteris
paribus, adding a service project to an
itinerary is associated with higher outcomes
in leadership skills, including willingness to
explore, perceived self-competency, and
internal locus of control. We found it slightly
surprising that significant associations were
not seen in the domain of Social-Cultural
Awareness, comprising aspects of empathy
and understanding for others. One potential
interpretation of these results was that
participation in service projects abroad is
often a disarming experience that pushes
students outside of their comfort zone,
leading to a more internally-focused growth
experience.
90% Confidence Intervals
Effect of Including Service Project

0.2

0.8

0.03*

Social-Cultural
-0.19 -0.46 0.08
Awareness

0.28

Enriched
Learning

0.28

-0.23 -0.58 0.12

What We Learned
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SHOULD WE GO
FOR A HIKE?
Outdoor activities during travel programs
create a variety of headaches, ranging from
the logistics of gear, transportation, and
supplies to the physical demands placed on
students and teachers to the very real risks
created by wilderness settings.
We examined programs with and without
outdoor activities, seeking to determine if the
educational benefits are worth the pain.
What We Learned
Our data demonstrate strongly significant
evidence of positive correlations between

CopLCL UCL
efficient
value
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Environmental
Awareness

0.75

-0.38 1.13 0.009*

Positive Youth
Development

0.44

0.03 0.84 0.08*

Social-Cultural
Awareness

0.57

0.26 0.88

Enriched
Learning

0.51

-0.11 0.92 0.04*

0.28

outdoor activities and three outcome
domains, suggesting that programs that
include outdoor activities, ceteris paribus,
will have better results.
While the benefits for Environmental
Awareness and Positive Youth Development
are largely intuitive, we found the associated
increase in Enriched Learning to be somewhat
surprising. One hypothesis for this positive
increase may be that outdoor programs
often put students into direct contact with
local guides, creating more opportunities for
knowledge gains in non-traditional settings.

90% Confidence Intervals
Effect of Including Outdoor Activity

DO WE NEED TO DO
PREPARATORY COURSES?
While much lip service is paid to preparing
students for travel programs, the difficulties
in creating time within busy school schedules
can create a disincentive for engaging in
this work.
To better analyze this effect, we set a dummy
variable that encapsulated programs
that utilized Envoys online courses, had
classroom time devoted to preparation, or
combined the two approaches.
CopLCL UCL
efficient
value
Environmental
Awareness

0.22

-0.05 0.49

Positive Youth
Development

0.42

0.06 0.78 0.06*

Social-Cultural
Awareness

0.15

-0.07 0.37

Enriched
Learning

0.67

0.01 1.32 0.09*

What We Learned
The data show that the effort is associated
with higher results in the domains of Positive
Youth Development and Enriched Learning,
suggesting that the development of an initial
knowledge base about the destination prior
to travel heightens learning gains during the
trip.

90% Confidence Intervals
Effect of Preparatory Courses

0.12

0.27
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SHOULD WE INCLUDE
A HOMESTAY?
Living with a host family is meant to
provide students with an opportunity to
really experience what life is like in the host
country, and is often thought to be one of
the most rewarding parts of any international
experience.
However,
for
short-term
programs of the type contained in this study’s
sample, the inherent complications around
arranging and vetting host families raise
questions around the educational benefits of
the homestay experience.
CoLCL UCL
efficient
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pvalue

Environmental
-0.17
Awareness

-0.36 0.02

0.14

Positive Youth
Development

0.16

-0.14 0.34

0.26

Social-Cultural
Awareness

0.72

0.41 1.07 0.0004*

Enriched
Learning

-0.14

-0.34 0.07

0.27

What We Learned
Unsurprisingly, our data show a strongly
significant positive association between
including a homestay, ceteris paribus, and
the domain of Social-Cultural Awareness. As
the homestays represented in this sample
ranged from 3 to 7 days, this result implies
that even a short-term immersion in another
culture can have a positive impact.

90% Confidence Intervals
Effect of Including Homestay

SHOULD WE
VISIT THAT NGO?
The flow of information across geographical
boundaries in the modern world creates
numerous possibilities for engagements to
be made. A common choice entailed during
the program planning process deals with
setting time aside to visit local businesses,
non-profits,
or
governmental
offices
abroad. These visits can create logistical
complications around scheduling and
ensuring that the ‘right people’ are available,
and thus it can be important to know the
actual impacts.

CopLCL UCL
efficient
value
Environmental
Awareness

0.14

-0.14 0.38

0.32

Positive Youth
Development

0.05

-0.2

0.75

Social-Cultural
Awareness

0.26

0.07 0.46 0.03*

Enriched
Learning

0.23

-0.01 0.55

0.3

What We Learned
The results show that including these visits,
ceteris paribus, are associated with increased
results in the domains of Social-Cultural
Awareness and Enriched Learning, implying
that students gain a deeper understanding of
a destination through direct engagement with
societal actors. Through the inclusion of site
visits, students begin to develop their own
networks abroad, thereby increasing their
comprehension of how the world operates.

90% Confidence Intervals
Effect of Site Visits to Organizations

0.1*
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HOW VALUABLE
ARE YOUTH
EXCHANGES?
Peer-to-peer
exchanges
are
often
considered to be the bedrock of successful
travel programs, providing opportunities for
authentic cross-cultural collaborations and
sharing. We looked at the effect of programs
where the itineraries included significant time
for youth exchanges, most often taking place
in the context of a visit to a local school in the
destination country.

CoLCL UCL
efficient
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pvalue

Environmental
Awareness

0.04

-0.24 0.32

Positive Youth
Development

0.42

0.06 0.78 0.06*

Social-Cultural
Awareness

0.72

0.38 1.06 0.004*

Enriched
Learning

0.22

-0.14 0.58

0.81

0.32

What We Learned
The data show that youth exchanges, ceteris
paribus, are associated with higher results in
the domains of Positive Youth Development
and Social-Cultural Awareness. These results
suggest that, as expected, providing time in
an itinerary for students to engage with their
local peers will have significant benefits for
both their leadership abilities as well as their
empathic understanding of other cultures.
90% Confidence Intervals
Effect of Youth Exchanges

SHOULD WE SPEND
TIME IN A CITY?
Virtually every travel program begins in an
urban environment, as groups fly into a major
airport to commence their travels. Program
designers must consider how much time
to devote to navigating cities, weighing the
difficulties of traffic, crowds, and disorder
with the benefits of delving into a ‘real’ arena
of life for many in the destination country.

CopLCL UCL
efficient
value
Environmental
Awareness

1.07

0.34 2.24 0.04*

Positive Youth
Development

0.92

-0.41 2.25

0.25

Social-Cultural
Awareness

0.49

-0.54 1.51

0.25

Enriched
Learning

0.74

-0.59 2.07

0.36

What We Learned
The data provide one clearly significant,
though paradoxical, result: Spending time in
an urban environment, while holding all else
constant, is correlated with higher outcomes
in the domain of Environmental Awareness.
This result implies that a lack of contact with
the natural world, as well as greater exposure
to the ill-effects of industrial development,
may create a greater appreciation for the
environment. However, more detailed
analysis may be needed to determine the
underlying mechanisms.
90% Confidence Intervals
Effect of Preparatory Courses
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ONE ANSWER TO
RULE THEM ALL:

IT DEPENDS
Different program goals call for different
program choices.
There is no perfect program, no educational
travel experience that checks every box. For
Envoys, this pursuit keeps us burning the
candle at both ends.
As travel programs continues to expand
within schools, academic leaders will be
tasked with making a series of decisions that
translate educational goals into actionable
programs.
This is the work necessary to bring global
education from the periphery to the core of
the school experience, and we hope that
this study will help leaders to make the best
decisions for their students, their schools,
and themselves.
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