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Global Education Benchmark Group
Spring 2015 Survey Report
The Global Education Benchmarking Group
and Envoys have collaborated on the design,
implementation, and analysis of this survey.
We hope that the results will be used for the
creation of stronger educational programming.
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1. Background
1.1 Purpose
The purpose of this research project was trifold.

International travel requires substantial investments of time and resources, along with drastically increasing school exposure to risk. Given
the prevalence of alternative options to engage
students in cross-cultural communications and
learning about the world, it is therefore critically
important to clarify what makes a trip truly ‘worth it’.

First, we aimed to build a more complete picture
of how global education fit into the life of each
of the different schools within the GEBG. Independent schools, by and large, have the ability
to create programming that is tailored to their
own unique contextual environment. However,
commonalities in institutional goals and processes will arise, borne out by the aggregate
wisdom of talented educators. Clarifying these
commonalities provides a strong basis for aligning the ongoing work of the GEBG Board and
Membership.

Third, we looked to gather data to support the
construction of collaborative programs by the
GEBG Board for member schools. The survey
provides one illustration of both the collective
goals for global education programming among
member schools as well as insights into the
programmatic themes and destinations that are
under-represented amongst the current GEBG
membership.

Second, we sought to better understand which
factors of international travel programs were
seen as truly essential by the GEBG membership.

5

1.2 Population – Demographics
The Global Education Benchmark Group (GEBG)
is an association of independent schools that
works together to find best practices in global
education to prepare students, academically
and experientially, for a diverse and dynamic
cultural and socio-economic world.

As of March 2015, the Global Education
Benchmark Group consists of 159 member
schools.
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1.3 Survey Design
The survey was comprised of the following sections.

Section

Item Type

Description

Purpose

Respondent
Information

Background
questions

School, Position, Address

Current Status

Open-ended
questions

Curricular
Integration

Likert scale
A/B Test

Describe potential positive and Clarifies objectives for learning and
negative pathways for global
provides insight into contextual
education
factors influencing opinions and
decisions

Program Elements

Forced ranking

Program Elements

Forced ranking
of non-itinerary
elements

Current Status

Item Ranking

Determine respondent
demographics

Current vs. Desired focal levels Provides insight into larger picture of
for global education activities
global education inside the school

50% asked the extent to which
subject areas are related to
development of essential skills.
50% asked the extent to which
subject areas are related to
global education

Clarifies opinions on relation
between subject areas and global
education and provides insight
into focal areas for development of
practical skills through experiential
education

Potential itinerary elements
connected to travel programs

Clarifies relative value of elements
for international travel programs

Forced ranking of
intangible elements

Potential intangible elements
connected to travel programs

Clarifies relative value of elements
for international travel programs

Service Learning

Open-ended
question
A/B Test
A/B Test performed

50% asked for ideal outcome
of service learning program.
50% asked for worst outcome
of service learning program

Provide comparison data how
service learning fits within global
education programming

Optimal Programs

Open-Ended
Questions

Listing of best program
destinations and themes

Provide data on school strengths for
travel programming

Program Elements

Programs

Open-Ended
Questions

Potential non-itinerary elements Clarifies relative value of elements
connected to travel programs
for international travel programs

Listing of desired program
destinations and themes
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Provide data on gaps in travel
programming

1.4 Methodology
The survey was conducted through an
electronic distribution to the GEBG membership
during February of 2015. The total sample of 26
respondents represents 16.4 percent of GEBG
member schools.

The survey methods hold high potential for
self-selection bias, and thus results should be
considered as illustrative, not comprehensive.
However, as the respondents have a highly
specialized set of knowledge and experience of
the status of global education within independent
schools, their responses are considered to have
high value for this analysis.

When relevant, Student’s paired t-Test, with
two-tailed distribution were used to determine
statistical significance. Given the relatively
small sample size, a minimum p=value of .01
was chosen by the research team.
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2. Detailed Analysis
2.1 Today’s picture:
Where schools are –
Where they want to be.

GEBG schools undertake a wide
range of activities inside and outside the classroom, representing a variety of opportunities to
educate. The survey asked respondents how they ranked their
schools against a varied set of elements today as opposed to their
ideal situation.

Where we are and where we want to be
Co-curriculars
and Clubs
Guest
speakers
In-school
workshops
Collaborative learning
with internationallybased peers
Interaction
with nearby
communities

Service
learning
opportunities
Cultural
competency
programs
Global perspectives
integrated with
“regular” subjects
Domestic
Travel
International
Travel

0

1
9

2

3

Unsurprisingly, each of the elements described
in the list are considered by GEBG schools to be
either a partial or major focus towards reaching
a well-rounded global education program. This
demonstrates both the wide-reaching range of
possibilities for global education as well as the
inherent difficulties in achieving a ‘complete’
program.

According to these results, the areas where the
most efforts need to be invested in are cultural
competency programs and the integration of
global perspectives with the “regular” subjects
of everyday classes. GEBG initiatives to fill
these gaps may be of great value to the member
schools, though it is highly likely that varying
degrees of intractability within individual school
contexts would create some difficulties in
implementation.

International Travel and Co-curriculars are
considered the two strongest focal areas
within respondents’ schools, and therefore
also the areas with the lowest requirements for
improvement. These areas have the longest
legacies for global education and will likely
continue to remain as key focal areas.

There was also a significant gap between
collaborative learning with internationally
based peers. Given the strong ‘buzz’ around
international collaborations through both
face-to-face interactions and technological
platforms, a GEBG initiative similar to the NAIS
20-20 program may be of strong merit.

Element
Co-curriculars and Clubs
Collaborative learning with internationally-based peers
Cultural competency programs
Domestic Travel
Global perspectives integrated with “regular” subjects
Guest speakers
In-school workshops
Interaction with nearby communities
International Travel
Service learning opportunities

This is
2.46
1.77
1.62
1.85
1.96
2.27
1.54
2.23
2.50
2.38

This should be
2.54
2.58
2.62
2.31
2.88
2.46
2.27
2.73
2.65
2.73

Difference
0.08
0.81**
1.00**
0.46*
0.92**
0.19
0.73*
0.50*
0.15
0.35
* p<.05
** p<.01
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2.2 Pathways –
Where is Global Education taking us?
Getting global right is one of the major challenges
facing the education world. Although there is no
single formula that will lead schools to success,
an examination of the different perspectives
from those working on these issues each day
can certainly guide the process. Below are the
top elements, in order of frequency, reported by
survey respondents for what will happen within
schools if global education is done correctly.

10. Students will become thoughtful and knowledgeable leaders.
11. Students will understand real problems and
real successes, both at home and around
the world.
12. Students will have at least one international
travel opportunity in their school life.
Respondents also were asked to provide
information about fears around what would
happen if their institution failed in their global
education objectives, despite the presence of
clear and well-defined strategies. The following
five elements, in order of frequency, were
reported as what could happen in the worst
scenarios:

Top 12 Global Education Outcomes
1. Students will have an attitude of open-mindedness.
2. Students will understand how the world is
connected.
3. Students will collaborate with their peers
from schools all over the world.

5 Education Failures

4. Students will be prepared for leadership in a
rapidly changing world.

1. Students will not have the competencies to
succeed in this global world

5. Students will become agents of change for
good.

2. Students will reinforce stereotypes of them
and us.

6. Students will be empathic.

3. Students will worry about doing well, not
about doing good.

7. Students will have a compassion that moves
them to service and action.

4. Students will fear a change in the status
quo.

8. Students will think critically about pressing
global issues.

5. Students will become more insular and
isolated.

9. Students will have time within the school
schedule for international and domestic
travel.
11

2.3 Subject Integration with Global Ed
As the integration of classroom subjects has
been a longstanding challenge for the GEBG,
we sought to gain more data on the perceived
relevance of a range of subjects to the area of
global education.

parents, students, and schools in the future. We
therefore chose to split the question set and
also gather data on the relevance of different
subjects to these skill sets.
To this end, half of the respondents were asked
the extent to which various subjects were related
to the development of essential skills, and the
other half were asked the extent to which they
are related to global education.

Additionally, we recognized that current
conversations around innovation inside schools
focus on the development of essential skills
for modern learners (often called 21st Century
Skills). Subjects considered to build these
skill sets are likely to be a continuing focus for

Association Level

Subject Association with the Development of Skills for Modern Learners and Global Education

Subject
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Global education was seen, on average, to have
less than a moderate relation to only a few subjects, namely Mathematics, Computer Science,
and Physical Education.

It may be worthwhile for the GEBG to provide
some guidance for its membership on curricular
integration for global education in general, with
a specific focus on these subjects.

Interestingly, all three subjects were seen to relatively higher perceived value for the development of essential skills.

Subject
Mathematics
Computer Science
Physical Education
English/Language Arts
Science
Health and Human Development
Visual Arts
Performing Arts
World Languages
Geography
Economics
Philosophy and Religious Studies
History

Modern Learner
Skills
4.17
4.5
3.75
4.58
4.42
3.75
3.42
3.33
4.75
4.33
4.25
4
4.17

Global Education
2.13
2.5
2.63
3.75
3.38
3.63
3.25
3.25
4.88
4.75
4.13
4.38
4.75

Difference
2.04**
2.00**
1.12*
0.83*
1.04*
0.12
0.17
0.08
-0.13
0.42
-0.12
0.38
0.58
* p<.05
** p<.01
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2.4 International Travel Program Elements
International travel will always be the most
prominent global education opportunity that
schools offer for students. However, a wide
array of potential elements could comprise the
experience for each trip.

Respondents were tasked with ranking
itinerary, non-itinerary, and intangible elements
related to the value-added. A few respondents
commented on the difficulty of the forced
ranking process. While it could feel artificial, the
need to make choices allows for more effective
program design.

In a perfect world, every school would be able
to offer a portfolio of programs that contained
all of these elements. However, to deal with the
constraints of reality, schools must make tradeoffs to choose the most essential options.

“The belief that all genuine education
comes about through experience does not
mean that all experiences are genuinely or
equally educative” – John Dewey
The investment of time, resources, and
goodwill necessary for students to travel
around the world must be met by the
thoughtful creation opportunities for each
individual to accomplish global citizenship
outcomes.
14

TOP 3 MOST / LEAST IMPORTANT…
ITINERARY ELEMENTS
Most Important
1. Site visits with local organizations (businesses,
NGOs, entrepreneurs, government officials,
etc.)

From these rankings, it is clear that quality
interactions with local people represent the
key elements to a well-constructed itinerary.
Respondents also prioritize using service
opportunities and peer-to-peer interaction
to develop cultural awareness and empathy
between both local and foreign participants.

2. Lessons from local experts (Professors,
researchers, etc.)
3. Activities involving local youth & well planned
opportunities for service.

There is also a clear need expressed to seize
the opportunities abroad that are not easily
encountered in the everyday context (in-class
curriculum, extracurricular activities, etc.) as
well as activities that students may accomplish
during leisure travel. Visits to traditional
touristic sites and activities should be carefully
screened in terms of their potential to shape
global citizens.

Least Important

Top 5 Education Failu
1. Time for ‘free exploration’
2. Time for Outdoor/Environmental-Related
Activities
3. Visits to local landmarks and cultural performances/lessons

Itinerary Elements
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NON-ITINERARY ELEMENTS
Most Important

The human resource quality of a program clearly
represents one of the most important drivers of
success. The power of exceptional leaders and
facilitators to grasp learning opportunities can
transform an experience.

1. Quality program staff
2. Preparatory courses for program participants
3. Alignment with in-school curriculum

Student’s readiness to ‘dig’ into the opportunities
of a program is an essential element when
engaging in international travel. There needs
to be a preparation process where everyone
understands the context, the expectations and
the need situational awareness.

Least Important
1. Ability to repeat programming in following
years
2. Opportunities for student leadership
3. Valid assessments of program outcomes

Non-Itinerary Elements
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INTANGIBLE ELEMENTS
Most Important
1. Perspective challenging and ‘mindset-shifts’

The ability to develop a fact-based point-ofview while respecting the perspectives of
others is one of the most valuable aspects
of international travel. Successful program
leaders must be able to guide students through
the challenge of critically placing themselves in
the multiple existing positions out there.
Unique activities and destinations are not the
most important piece of the puzzle for educating
global citizens. It is not these opportunities
alone that make a valuable program; it is what
teachers choose to do with them that really
matters.

2. Development of empathy and cultural awareness
3. Authentic and unscripted cross-cultural interactions
Least Important
Least
Important
1. Group
bonding and relationship
strengthening among travelers
2. Traveling to a unique destination
3. Engaging in unique activities within a destination

Program Intangibles
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2.5 A look into Service Learning
As we all know, service learning can be one
of the most challenging elements of global
education programing.

Respondents were asked to describe what they
would like students to say and not to say when
returning from ideal service learning experience
in one of their programs. To another group we
asked what they would like students NOT to say
about it.

Getting service learning ‘right’ has been a
discussion topic among educators for decades.

Here is what we found…
What I would not want students to say: “The experience...”
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What I would want students to say: “The experience…”

According to the respondents, GEBG schools
wish service learning experiences to be a
key driver for students to construct a clear
understanding of the causes of the different
challenges that the world faces today.

Ultimately, the major focus of the service
learning experience is building soft-skills that
equip students with elements that allow them to
better navigate the world as global citizens in
the present and the future.

There is comprehensive interest in pursuing
a two-way learning process between the
incoming students and the local members of the
communities where projects are undertaken.
Also, significant interest exists in the creation
of collaborative environments that allow coconstruction projects.

The responses raise the question if the inclusion
of the these learning elements takes higher
priority over ensuring direct project outcomes
for the community. GEBG may need to formulate
a recommended process for planning service
learning that continues beyond the ideal notions
and provides guidance for member schools to
deal with the reality of complex trade-offs.

The largest fear around the service learning
experiences is to undertake a service project
that does not represent a transformational
opportunity for participating students.
19

2.6 Optimal Programming
2.6.1 Current Programming
School’s ‘Best’ Programs Destinations by Region

As a region, Europe is reported to hold the
most current attractive destinations for school
international travel programs, followed by South
and Central America.

North American destinations are noteworthy in
that they can provide opportunities for crosscultural learning and development of the ‘soft
skills’ prioritized by many global educators.

20

Type of Programs

The scope of travel destinations is impressive,
as GEBG schools travel around the world,
Service Learning are the most common
types of programs considered to be the best
experiences offered to students, followed by
the Cultural Immersion or Exchange programs.
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When combining Environmental Studies,
Language Immersion, Social and Economic
Studies, and Other Academic Studies, we see
that 37.5% of the ‘best’ programs currently
have academic purposes underlying their
main objectives. It will be interesting to see if
this changes as travel programs become more
connected to classroom subject areas.

2.6.2 Programming in the Future
New Destinations To Offer Students - By Region

When looking into the new regions in which
schools would like to offer programs for students
there is an interesting shift of focus from Europe
and the Caribbean into destinations in Asia,
South/Central America and Africa.

The major takeaway from this data, however,
is that a range of potential destinations exist
that could be considered ‘optimal’ for GEBG
schools.
A common trend in the comments from the
global educators was that destination was
less important than ensuring that the program
provided students with a greater understanding
of topics of critical importance to the modern
global context.

The Southeast Asia region has become a focus
of attention for many as an area of potential
destinations for international programming.
Additionally, countries such as Brazil, Russia,
New Zealand and Cuba are becoming attractive
places to design experiences that foster global
citizenship among youth.
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New Programs To Offer Students - By Theme
Respondents provided a wide range of potential themes ranging from the general to the specific.
When categorizing the responses, three strands immediately emerged of authentic cultural
interactions, learning about service (as opposed to direct action), and specific academic themes.
Stress was placed on cultural interactions being relevant to the destination and also tying into a
greater global theme, such as religious tolerance or educational equity.
The main takeaway from looking at the themes was the importance of defining goals and curricular
ties at an early stage in order to best construct the preparatory courses to fit the context. Learning
about the socio-political history of the destination, along with getting a grounding in the background
of the specific partner organizations, is crucial to establishing an effective program that is worthy
of the investment from GEBG schools.

For the specific academic options, the following
are among the more interesting for the GEBG to
consider.
1. International student summit on global issues
2. Understanding multi-ethnic and multi-religious nations
3. Microfinance and community development
4. Continuing challenges for former Soviet satellite states
5. Sustainable agriculture or Sustainable energy
6. Examination of how successful NGOs work
7. Authentic interactions through arts or dance
8. Development of permaculture and sustainability
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3. Looking Ahead
The Spring 2015 GEBG Survey Report has been
designed to aim at three specific objectives:
build a holistic picture of how global education
will fit into the life of the different GEBG schools,
understand the critical factors of international
travel programs and gather relevant data for the
construction of collaborative programs.

shifting student’s mindsets and developing empathy and cultural awareness through an authentic inter-cultural interaction should be intentionally targeted during the program planning
stages.
To support the construction of collaborative
programs within the GEBG schools, we reviewed both current and desired destinations.
Influenced by a global change, data indicates
that programs are shifting from a concentration
in Europe to a more diverse interest in which
Asia, South and Central America and Africa
are the main focus of attention. Additionally,
when one looks in detail at the countries it is
surprising to find Cuba and Colombia on the
lists; countries that historically have been out of
reach for various political, social and economic
reasons. Moving forward, we see how schools
are aligned in terms of what the programs in
these places should seek: language immersion,
cultural immersion and service learning are the
leading trends.

Global education looks markedly similar across
respondent schools, even though there is a
definite interest in tailoring programs to suit particular details. Three main drivers were seen
that must be taken into account when designing
future programs. To begin, international travel
and co-curricular efforts will be the main catalysts for engaging faculty and students in global
education. There is a persistent need for cultural competency programs and the integration of
global perspectives with regular subjects. Moving ahead, the development of travel programs
may need to encompass a co-curricular option
that embeds cultural competencies, perhaps
obtained by interaction with local communities. Leveraging current subject material for this
global experience would be key for this development.

In summary, GEBG collaborative programs
should entail strong co-curricular preparation
between participating schools, with fieldwork
that encourages interaction with locals accompanied by qualified staff members in destinations considered to be inflection points for
world economic, political, or cultural trends.

The prioritized factors of international travel are
clearly understood by our analysis of three different perspectives: itinerary elements, non-itinerary elements and intangibles. The primary
findings demonstrate the need for future programs to take into account the development
of curriculum that involve local partners and
experts as part of the itinerary, complemented
with previous preparatory coursework and a
highly qualified field staff or program leaders.
As a complement to the itinerary and non-itinerary aspects, the necessity of challenging and

Finally, it is imperative to see this information as
evidence for the successful evolutionary path
that global education has taken at respondent
schools. At Envoys we look forward to continuing to strengthen our partnership with GEBG in
ways that will offer meaningful learning opportunities for all stakeholders.
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Appendix I - Data Charts
The extent to which you believe it should be
a part of your institution’s approach to global
education

For each element below, please note:
The extent to which it currently is a part of your
institution’s approach to global education
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Please note the extent to which you personally
associate each subject area with the concept
of global education
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Please note the extent to which you personally
associate each subject area with the development of essential skills for modern learners
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Priority rank the following “itinerary” elements
1234567T

otal

Score

Lessons from local experts (Professors, researchers,
etc.)

23.81%
5

28.57%
6

9.52%
2

14.29%
3

4.76%
1

4.76%
1

14.29%
3

21

4.81

Site visits with local organizations (businesses, NGOs,
entrepreneurs, government officials, etc.)

19.05%
4

33.33%
7

14.29%
3

4.76%
1

9.52%
2

14.29%
3

4.76%
1

21

4.86

0.00%
0

4.76%
1

9.52%
2

9.52%
2

28.57%
6

38.10%
8

9.52%
2

21

2.86

Visits to local landmarks and cultural
performances/lessons

19.05%
4

4.76%
1

19.05%
4

19.05%
4

19.05%
4

19.05%
4

0.00%
0

21

4.29

Activities involving local youth

19.05%
4

9.52%
2

28.57%
6

19.05%
4

9.52%
2

4.76%
1

9.52%
2

21

4.57

19.05%
4

14.29%
3

14.29%
3

23.81%
5

9.52%
2

14.29%
3

4.76%
1

21

4.48

0.00%
0

4.76%
1

4.76%
1

9.52%
2

19.05%
4

4.76%
1

57.14%
12

21

2.14

Time for Outdoor/Environmental-Related Activities

Well-planned opportunities for service

Time for 'free exploration'

Priority rank the following “non-itinerary” elements
1

2
Ability to repeat programming in following years

Preparatory courses for program participants

Alignment with in-school curriculum

Valid assessments of program outcomes

Post-Trip action/extension opportunities

Quality program staff

Opportunities for student leadership

345

67T

otal

Score

0.00%
0

23.81%
5

9.52%
2

4.76%
1

9.52%
2

19.05%
4

33.33%
7

21

3.10

28.57%
6

19.05%
4

23.81%
5

14.29%
3

4.76%
1

0.00%
0

9.52%
2

21

5.14

9.52%
2

19.05%
4

19.05%
4

4.76%
1

28.57%
6

9.52%
2

9.52%
2

21

4.10

4.76%
1

0.00%
0

9.52%
2

33.33%
7

23.81%
5

19.05%
4

9.52%
2

21

3.33

0.00%
0

4.76%
1

28.57%
6

19.05%
4

19.05%
4

19.05%
4

9.52%
2

21

3.52

57.14%
12

14.29%
3

9.52%
2

0.00%
0

0.00%
0

19.05%
4

0.00%
0

21

5.71

0.00%
0

19.05%
4

0.00%
0

23.81%
5

14.29%
3

14.29%
3

28.57%
6

21

3.10

Priority rank the following “non-itinerary” elements
1234567

Total

Score

Traveling to a unique destination (outside of the
regular school travel ecosystem)

4.76%
1

4.76%
1

0.00%
0

4.76%
1

19.05%
4

33.33%
7

33.33%
7

21

2.38

Engaging in unique activities within a destination

0.00%
0

4.76%
1

19.05%
4

14.29%
3

23.81%
5

19.05%
4

19.05%
4

21

3.10

14.29%
3

4.76%
1

33.33%
7

33.33%
7

9.52%
2

4.76%
1

0.00%
0

21

4.67

9.52%
2

14.29%
3

19.05%
4

33.33%
7

9.52%
2

14.29%
3

0.00%
0

21

4.38

0.00%
0

0.00%
0

0.00%
0

4.76%
1

28.57%
6

23.81%
5

42.86%
9

21

1.95

35.00%
7

45.00%
9

10.00%
2

5.00%
1

0.00%
0

0.00%
0

5.00%
1

20

5.90

38.10%
8

28.57%
6

19.05%
4

4.76%
1

9.52%
2

0.00%
0

0.00%
0

21

5.81

Authentic and unscripted cross-cultural interactions

Meaningful reflection and individual growth

Group bonding and relationship strengthening among
travelers
Perspective challenging and 'mindset-shifts'

Development of empathy and cultural awareness

28

Appendix II - Sample Survey

29

1 / 10

10%

1. Respondent Information
Name
School
Position
Email

Information taken for coding purposes only. All responses will be kept confidential and data published in aggregate form

Next

2 / 10

20%

For each element below, please note:

A 100.0%

The extent to which it currently is a part of your institution's approach to
global education
and
The extent to which you believe it should be a part of your institution's
approach to global education
2. Provide your answers below
At my institution, this is...

I believe that this should be...

International travel
Domestic travel
Global perspectives
integrated with "regular"
subjects
Cultural competency
programs
Service learning
opportunities
Interaction with nearby
communities
Collaborative learning
with internationallybased peers
In-school workshops
Guest speakers
Co-curriculars and Clubs
Comments

Prev

Next

3 / 10

30%

3. What do you hope will happen if your institution 'gets global education right'?

[Image Question Not Shown]
[Image Question Not Shown]
4. What do you fear will happen if your institution does not?

Prev

Next

4 / 10

40%

A 50.0%

Please note the extent to which you personally associate each subject area
with the development of essential skills for modern learners.

B 50.0%

Please note the extent to which you personally associate each subject area
with the concept of global education.

5. Write your ratings below
Not at all

To a small extent

To a moderate
extent

Mathematics
Computer Science
English/Language Arts
Performing Arts
History
Geography
Visual Arts
Science
Health and Human
Development
World Languages
Philosophy and
Religious Studies
Economics
Physical Education

Prev

Next

To a great extent

To a very great
extent

5 / 10

50%

Consider the elements below in light of your objectives for international travel.
What do you believe truly adds value? What is less essential?
* 6. Priority rank the following "itinerary elements":
Lessons from local experts (Professors, researchers, etc.)
Site visits with local organizations (businesses, NGOs, entrepreneurs, government officials, etc.)
Time for Outdoor/Environmental-Related Activities
Visits to local landmarks and cultural performances/lessons
Activities involving local youth
Well-planned opportunities for service
Time for 'free exploration'

7. Questions, Comments, Concerns?
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60%

Consider the elements below in light of your objectives for international travel.
What do you believe truly adds value? What is less essential?
* 8. Priority rank the following "non-itinerary" elements:
Ability to repeat programming in following years
Preparatory courses for program participants
Alignment with in-school curriculum
Valid assessments of program outcomes
Post-Trip action/extension opportunities
Quality program staff
Opportunities for student leadership

9. Questions, Comments, Concerns?
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Consider the elements below in light of your objectives for international travel.
What do you believe truly adds value? What is less essential?
* 10. Priority rank the following "intangibles":
Traveling to a unique destination (outside of the regular school travel ecosystem)
Engaging in unique activities within a destination
Authentic and unscripted cross-cultural interactions
Meaningful reflection and individual growth
Group bonding and relationship strengthening among travelers
Perspective challenging and 'mindset-shifts'
Development of empathy and cultural awareness

11. Questions, Comments, Concerns?
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A 50.0%

80%

Service learning can be one of the most challenging elements of global
education programming.
Imagine a student returning from a service learning experience on one of your
programs. In an ideal situation, what would you want to hear this student
say about the experience? What descriptions, feelings, and actions would give
you a sense of success?

B 50.0%

Service learning can be one of the most challenging elements of global
education programming.
Imagine a student returning from a service learning experience on one of your
programs. In an ideal situation, what would you want this student NOT to
say about the experience? What descriptions, feelings, and actions would give
you a sense of failure?

* 12. Write your response here
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Think about your school's five 'best' programs.
What are the destinations?
What kind of programming do you offer in each?
13. Destinations
1.
2.
3.
4.
5.

14. Programming Type
1.
2.
3.
4.
5.
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100%

What are three new destinations/programs that you would most like
to offer to your students?
15. New Destinations
First
Second
Third

16. New Program Themes
First
Second
Third
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